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1)  
If I had a little more time, I could solve this math problem. 

could solve

Past Tense Past Time

 

 
Subjunctive Mood

ALT
Subjunctive Mood

Subjunctive Mood that
2) subjonctif

Conditional
3)

 
 

 
    

 

－ 1 －
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If S , S(’) would [could/might/should]  

If there were no such workers, the price of those strawberries would be higher.    
Prominence  (p.101)  

If

 
 

  
  

 If he has time, he will help us.  ( ) 
 If he had time, he would help us.  ( )  

  
     p.272   

 
) If  
)  
) 

 
 

   
Rewrite the following sentence. 

As he is shy, he cannot talk to her. 
If he (        ) shy, he (        )(        ) to her.           Element  (p.96)  

 
He is so shy that he cannot talk to her. If he weren’t so shy, he could talk to her. 

If would

 
  

 
 If I am you, I don’t give up so easily.  
 What will you do if you are a boy[girl]?                 Big Dipper (p.131)  

4) If  “I am you” 
 “am”

 “give up”
 “I don’t give up so easily.” 

 “Whatever I do, I don’t give up so easily.” 

－ 2 －
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“If I were you, I wouldn’t give up 
so easily.”

 “If I were you, I would ”

 “What 
would you do if you were a boy?”

 If S  
 “If you are a boy,”  “If you are a 

boy, come this way. If you are a girl, go that way.”
 “If you were a boy” 

 
 

  IIf   wwould / could   
 

 If S’ , S would   
If would

 
If you would give me a helping hand, I would be really pleased. 

could  
If I could play the piano, I would enjoy music more. 

If would / could would / could
would / could

 
*If I would have five million yen, I buy a big car. 

 
 

  
   

5)

 

 
“What is your name, please?”  “What was your name, please?” 

6)  
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“yesterday”  

“now”  
 

I saw him at the library yesterday. 
 

 
 
 

If  I wish

 
If I saw him at the library now,  
I wish I saw him at the library now. 

 
 

 
 

90
If  / I wish

 
If I wish

 I wish   
 

I had seen him in the library before my mother called me. 

 “had seen”  
 

 
 “I didn’t see him in the library yesterday.”  

yesterday

had seen  
I wish I had seen him in the library yesterday. 

 
 
 
 

  
if if
 

If you are tired, we will go straight home.           
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Zero Conditional 
First Conditional 
Second Conditional 
Third Condtional 

True 

Untrue 

If this is the case, then we must help him at once.         
 

If it is fine tomorrow, we go on a picnic. 
go

(volition) (prediction)  
“will”  

If it is fine tomorrow, we will go on a picnic. 

If
would  

If it were fine now, we would go on a picnic. 
vs

 “If my father gives me the permission, I will go to a univrsity in Tokyo.”  “If my father 
gave me the permission, I would go to a university in Tokyo.” 

will

 
If

Conditional Clause Zero Conditional Third Conditional
(continuum) 7)  

 
Zero Conditional If you heat ice, it melts. 
First Conditional If you take this medicine, you will soon feel better. 
Second Conditional If I were a millionaire, I would buy some land and a beautiful house. 
Third Condtional If he had driven more carefully, he wouldn’t have been injured. 

Zero Conditional 100%
First Conditional Second Conditional

 

 
 

 
 

will would
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First Conditional Second Conditional
If  

 
    

(nursery school) (primary school)
Oxford University Press Oxford Reading Tree Stage 1 Stage 15

Stage 1 Stage15
Stage 5  

”What would Mum say?” 8) 
would

Stage 5  
“I wish Dad was here.”   9) 

 I wish were was
Stage 5

I wish would / could
 

2013

 “But we can’t save a lot of electricity.”
 “Even if we abolished vending machines, we wouldn’t save 

very much electricity.” 
(pp.90-93)

 
 

  wwould / could   
would / could

would / could

would like to would want to
Will you ? / Can you ? Would you ? 

/ Could you ? would could

would / could

－ 6 －
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Quirk.et.al. 1985 would
would Mood Marker
(p.234) could would  

 
An honest man wouldn’t do such a thing. 

If  
If he were an honest man, he wouldn’t do such a thing.            (p.280)  

If If
would 10)

 
It would be better to tell her the truth. 
It is better to tell her the truth. It will be better to tell her the truth.

Would you ?/ Could you
?

 “I could meet a friend in New York.”

(pp.85-86) could can
would / could

 
 

 would / could  
would / could I wish

I wish  
 I wish I had a lot more money. 
 I wish I knew her phone number. 

 I don’t have much money. I don’t know her phone number.
 

 I wish I could speak French. 
could speak

 
’  I wish I had the ability to speak French. 

’  
 I wish he would come to my birthday party. 
would come  

’  I wish he had the willingness to come to my birthday party. 
I wish could / I wish would

 
If  

If my cat could talk, I would be very happy. 
If my cat had the ability to talk, I would be very happy. 

If you would come with me, I would feel a lot easier. 
If you had the willingness to come with me, I would feel a lot easier. 

－ 7 －
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‘play’  
 

 

 
 

 
I wish I wish IIf

2.

 
 

500  
“How much do you think I have now?” 

  “That’s all I have now.” 
 I have five hundred yen.  
 50 Ken has five hundred thousand yen.  

    
 “I have five million yen.” 

500  
 

 I wish I wish
have had 

 
I had fifty thousand yen yesterday.    

 
 

  
  

   I wish I had five million yen.             
 

 

 “I didn’t play sports when I was in high school.”  
  
 I wish  ‘had played’  
 I wish I had played sports when I was in high school.  

 
 
 

 I wish I had five million yen. 500
I wish If  

 If I had five million yen, If
 “My dream is to buy a new car.”  

 If I had five million yen, I buy a new car.
 

‘have’  

I have five million yen.             

‘have’  

‘have’  

‘be’  
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 will  If I had five million yen, I will buy a new car. 
will  

 “Will you open the window?”  “Would you open the 
window?”  Will  Would  Would

 
 If I had five million yen, I would buy a new car.

would  
 I wish I had played sports when I was in high school. If  

If I had played sports when I was in high school, +  
  “enjoy school life more”  
 would *would enjoyed

 enjoy have enjoyed  
  

If I had played sports when I was in high school, I would have enjoyed school life more. 
 

  

Production Presentation
would / could
I got it.

Practice Production
 

2008

 
 

 
1)  
2) Quirk et.al. (pp.155-157), Sinclair (p.325), Leech&Startvik(p.144)  
3) 

Subjunctive Mood (p.83)
(pp.363-364)
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4) COCA(CORPUS OF CONTEMPORARY AMERICAN 

ENGLISH)  “If I am you,”  
5) (pp.137-139) distancing (p.324)

 
6) (p.164)  
7) Leech(p.187), Sinclair(pp.349-350)  
8) Oxford Reading Tree, The Great Race, p.7 
9) Oxford Reading Tree, A Monster Mistake, p.11 

10) Willis (p.19)  
 

 
Hunt, R. (1993), Oxford Reading Tree, Stage 5, The Great Race, A Monster Mistake; Oxford 

University Press: Oxford  
Leech, G. (1989), An A-Z of English Grammar & Usage , Thomas Nelson: Edinburgh 
Leech, G & Svartvik, J. (1994), A Communicative Grammar of English, Longman: London 
Quirk, R. et al. (1985) A Comprehensive Grammar of the English Language, Longman: London  
Sinclair, J., ed. (1990) Collins COBUID English Grammar, HarperCollins: London 
Willis, D. (1900), The Lexical Syllabus, HarperCollins: London 

 (2005)     
 (2010)     

 (1993)     
 (2016)     

 (2013)       
 

 
Big Dipper Communication English     
Crown Commnication English      
Element Commnication English     
Polestar Commnication English     
Prominent Commnication English     
Big Dipper English Expression     
Departure English Expression     
Polestar English Expression  T.D.Minton   
Vision Quest English Expression      

 
                      

                      
          

           
Forest         
be update         
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  115

  11
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Critical Pedagogy in Japan and South Korea ELT: Surveying key issues and application  
 

Philip S. Riccobono 
 

1. Introduction 
 
 For nearly five decades scholars have raised key arguments in critical pedagogy (CP) on 
issues of language, power, ethics, justice, identity, post/modernity.  Arguments have arisen from 
those in favor of CP in teaching language along with criticisms against them. This paper will 
examine some of those arguments as well as provide my position on employing CP for teaching 
English in Japan and South Korea as I have taught English language in both countries.  
   
2. Theoretical Background: Critical Pedagogy by definition 
 
 One of Freire’s (1970) contributions was a discussion about critical consciousness, 
conscientizacao, a consciousness beyond understanding which leads to action.  Freire gets credited 
with creating the philosophy and social movement known as CP; one of his most notable votaries, 
Giroux (2010), has described it as an "educational movement, guided by passion and principle, to 
help students develop consciousness of freedom, recognize authoritarian tendencies, and connect 
knowledge to power and the ability to take constructive action" (The Chronicle of Higher 
Education). 
 Another critical pedagogue Ira Shor (2012) defines CP as: 
"Habits of thought, reading, writing, and speaking which go beneath surface meaning, first 
impressions, dominant myths, official pronouncements, traditional clichés, received wisdom, and 
mere opinions, to understand the deep meaning, root causes, social context, ideology, and 
personal consequences of any action, event, object, process, organization, experience, text, 
subject matter, policy, mass media, or discourse" (p.129).  
  
3. Discussion on using CP in ELT 
 
 As a former high school/middle school Social Studies teacher in the US and also a 
History MA holder, I felt intrigued by CP objectives and discourse from the day Dr. Ki wan Sung 
introduced the approach to me.  I welcomed parts of CP methodology, realizing its power to 
engage English language learners into communicative learning and critical thinking (CT), which 
shares similar trepidations with CP (Burbules and Berk, 1999).   
 Both CT and CP encourage language learners to think more deeply by according to 
Burbules and Berk (1999) examining the root of issues while seeking justice and even 
emancipation; something which lacks more in countries I have professional ties to such as Japan 
and South Korea.  My focus deals mostly with examining root issues and students doing that by 
way of robust discussions in English language classes.  Both South Korea and Japan university 
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students have struggled with this and CP studies have focused on recognizing this and improving 
it (Young Kyoung Kim & Ki Wan Sung, 2010; Love, 2012; Senior, 1997; Riccobono, 2015). 
Moreover, Paul and Binker (1990) felt people need to express themselves more analytically and 
critically.  
 The aforementioned researchers concur with Freire who greatly endorses students’ ability 
to think critically about their education situation; this way of thinking allows them to recognize 
connections between their individual problems and experiences and the social contexts in which they 
are embedded (Purmensky, 2009).  Despite the notion of trying to have students try CP, a Western 
pedagogy, educators need to take into account what Nguyen, Elliott, Terlouw & Pilot (2009) 
deduced that when applying Western pedagogical methodology such as group discussion without 
sensitive cultural awareness to the Korean context, challenges may ensue as this study focuses on 
the relationship between a current crop of Korean university EFL students and their Confucian 
heritage, deeply embedded in the fabric of the culture.  
 Educators need to remember the teaching methods and activities associated with CP- 
debate, discussion, challenging authority- may not align with English learners’ culture (in Japan 
or South Korea). Nonetheless, from the last quarter of the twentieth century onward, Korea has 
adapted more Western education practices (Nguyen, Terlouw, & Pilot, 2006).   
 Moreover, the practice of active learning, an approach in-line with CP, has received 
particular attention among educational decision makers and has been encouraged by one 
education ministry in Asia. This approach deters reticence and promotes the tenets of CP:  
 In learning English, it is important to develop the mindset to use English actively 

without being afraid of making mistakes. It is important to conduct language activities 
where students can actively share their ideas and feelings with each other through 
speaking and writing at junior high and high schools. This viewpoint suggests a shift 
toward CP in terms and increasing opportunities for students to be exposed to English 
(MEXT, Reform Item 2, 2014). 

 
 Therefore, before educators institute CP in Asia where the approach may seem unfamiliar, 
training needs attention.  In a dialogue with McLaren (1998), the educationalist Kris Gutierrez gives 
example of how he worked with schoolteachers in his intention of developing critical pedagogy. 

…Simultaneously, we, along with other educators and 
classroom teachers are developing a theory and a language to help 
us describe and critique the process we observe in schools that 
affect both teachers and students. For example, in a qualitative 
study with nineteen novice teachers last year, I gathered empirical 
data that substantiated what I already knew from my experience as a 
classroom teacher and my continued experience with teachers. 
When teachers are treated as intellectuals, are provided occasions 
for reflective and informed practice, and are assisted in developing 
informed ways of ”knowing and doing teaching,” they begin to 
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understand the political, social and cognitive consequences of 
schooling. They develop new understanding of how classroom 
culture is constructed, of how certain contexts for learning deny or 
increase access to particular forms of literacy, and new 
understanding of the importance of developing agency and new 
frames of reference for both students and teachers. These teachers 
are not intimidated by research and theory; instead, they coconstruct 
the discourse of theory and practice. In this way, we are 
attempting to conduct research that has multiple agendas, that is,   
research that has academic, social, and political consequences (p.166-167). 

 
 Academics have received CP with mixed feelings throughout the ELT profession.  
While CT and CP have related said goals, CP differs as its based on the Marx (1845) principle of 
changing the world as we know it upon analysis or long-held ill-refuted beliefs, whereas CT does 
not call for such a measure. This paper opines that CT serves as more of a bystander whereas CP 
is more hands-on, grass roots and likely more impacting.   
 As mentioned, CP has a vision that opens up the possibility of engaging educators and 
their pupils/students in developing ability, aimed at transforming society. While having these 
visions for action, critical pedagogy is criticized for various reasons. One of the major criticisms 
is that it is mainly focusing on a macro level system critic than engaging in an action at a micro 
level in a classroom reality (Abraham in McArthur, 2010).  Another point considered as a 
weakness, is that it is more engaged in critic than creating a ”substantive vision” (Giroux in 
Breunig, 2005). Critics also express that critical pedagogy more than criticizing the existing 
system, for not ”having model towards which schools aspire”. It is also criticized for 
being ”…excessively abstract and too far removed from everyday life of school” (Breunig, 2005, 
p.110). 
I consider macro level system critics as essential and that it needs to continue. 
 On the other end of the spectrum some critics who pinpoint CP as a field, must attempt 
to make its concepts and analysis easily accessible to pupils/students, teachers and other scholars. 
I feel through constant research and analysis it has the capability to facilitate the ground for 
making itself implementable in process. 
 Finally, one facet of CP as evident in McLaren, Martin, Farahmandpur, & Jaramillo (2004) 
deals with ignoring virtues of dominant culture. In this respect, CP disregards the values implicit 
within social structures and hones in on its shortcomings. For example, in its criticism of American 
Imperialism, critical pedagogy ignores the virtues of America. They miss the fact that America’s 
foreign intervention has liberated people and stopped genocide, even if it has also killed civilians and 
created totalitarian governments. 
  
4. Conclusion 
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 Currently my research in CP includes a project entitled “Discussions Across Asia” 
(DAA).  DAA, a cross-cultural asynchronous online study, engages ELLs from a university in 
South Korea and one in Japan through a private Facebook group (Riccobono, Park & McIver, 
2017). In keeping with the spirit of CP, the group discussed topics, which warrant modification 
(centered around power, ethics and justice): changing English education in Japan and Korea to 
terrorism. The project had success as students from both South Korea and Asia concurred that 
education on the plight of the terrorists and their enemies needs attention as well as both ISIS and 
its enemies understanding more about each other may facilitate improved relations amongst both 
sides. Perhaps, lofty but critical attention to power, ethics and justice prevailed in the true spirit of 
CP. CP has the potential to develop this skill and to transform the educator, the learner, the 
classroom and the society at large (Yacob, 2014). 
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ego super ego id

 

41 7 1  
38 9  

6 7  
1997 3  

5 11 21
9 1  

288 11 10
17  

54 41 2  
40 11  

38 9  
31 12  
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1996-2006
2007-2016 8.2 50.0 6

87.8 43.2 4.1
2.3 2

3
1996-2006 2007-2016

58.1 47.5 10
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GGDM   

 
 

 
 

 on My bag is on the table. 
That picture is on the board.  on the ceiling 

 over the table  on the table 
 on 

Graded Direct Method
GDM  
 

GDM

 off 

off My hand is on the table. 
 My hand is off the table. The picture is on the wall. 

 It is off the wall.  Now it is on the floor.  off 

 
off 

 Your hands are on the table.  Your 
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hands are off the table.  Your hand is on the board.  Your 
hand is off the table.  That picture is on the board. 

 It is off the board. It is on the floor.

 
20% off  off 

 
 

 take 

take on the 
table on the board on the wall off 

 
 I’ll take it. 

take take 
 I took this pencil at . 

 take 
 take 

 take  
take 

It took one hour from my house to Nagoya Station by car yesterday. 
 took  took 
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I  you  he  she  it  we  you  they  this  that 
 these  those  

 

 person  thing 

I / you / he / she it 
I / you / he / she 

 
 

 
I  you 

 he  she  it  he / she / it 
BE  is  

runs / has I / you he / she  it  
they  This is Ken.  This is my book.  This / 
That I / you he / she / it I am / You 
are I you 

I / you he / she / it 

 
 

 this / that 
 this  that 

 this that 

 this that 
that  it 
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He / She / It is  They are 

 

 
You are I am 

 

GDM  
 

GDM
    

 I  You  He  She It  They   I  You   He  She   It   They 

 is  am  are  here  there 
 It is here / there.   He / She is here / 

there.   I am here.  You are here / there. 
 They are here / there. 

 We  You (pl.)  We are here.   You are here / there. 
 Review   

 
This  That  my  your  his  
her 

 This / That is Ken. He is here / there. 
 This / That is my / your hand. 
 This is her / his book.  It is here. 

 a   That is a door.  It is there. 
 

GDM
 

I  You  He  She  It 
 They 

 
It  It is here / there. 

He / She  He / She is here / there. 
Direct

He / She / It  I  You  am  are 
is  We  You

 They 

I You He She It We You They 

 
He She It 

 
 He is there. 

 That is Ken. He is there.  That is Taro. He is there. 
here  This is Yoko. She is here. This 

here / there  This / That 

－ 48 －



 
 

 

- 49 - 
 

 This is my book. It is here.  That is her book. It is there. 
 

 He / She / It He / She / 
It  This / That 

This / That / It 
GDM

BE
1) 

 

NEW HORIZON ( NH ) NEW CROWN ( NC )
SUNSHINE ( SU ) COLUMBUS ( CO ) ONE WORLD ( OW )

TOTAL ENGLISH ( TE )
 

NEW HORIZON 
I am  You are  Are you  ?  This is  That is   Is this  Is that  ?  it is  
She is  He is     

NEW CROWN 
I am  You are  Are you  ?  This is  That is   Is this  Is that  ?   it is  
She is  He is   

SUNSHINE  
I am  You are  Are you  ?   This is  That is   Is this  
Is that  ?  it is  She is  He is  

COLUMBUS  
I am  You are  Are you  ?  This is  That is   She is  He is   Is she  ?  
What’s this?  It is    

ONE WORLD 
I am  You are  Are you  ?  This is  That is   Is this  Is that  ?  it is  
What’s this?  It is      She is  He is 

TOTAL ENGLISH 
     I am  Are you  ?  This is  

That is   She is  He is   Is this  Is that  ?  it is  
 
((1)   

 I You  This That 
 He She It NH NC SU OW

CO TE  He She It  
NH NC SU OW  This That  It  He She 
CO TE This That  He She  It  

 This That  It  He She 
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   /  

He / She / It is 

 

 
You are I am 

NH This is / That is my pen. 
Is this / that ? Yes, it is.  No, it is not. It 

is . 
 This is Alex.  

He is my friend. This / That He / She 
 This / That / It 

He / She 
This / That / 

It  
 This That  He She  It CO CO  This / That

 This is Aya. That’s Taku. 
That’s Ms. Ogawa. She’s our math teacher. He / She 

This / That  He / She 
What’s this? It’s your school badge. 

This / That / It 
This / That 

He / She / It  
 This That  It  He She Is this / that ? 

This / That It 
NH is 

this that it This / That it 
This / That / It He / She 

 
 

((2))   

          

 This That  It  He She 
(1)  

  
 
  
 
  
 

 

 

 

This / That / It is  

 I am You are He / She is 

  

 

－ 50 －



 
 

 

- 51 - 
 

GDM
GDM

 
NH NC SU OW This / That This / That 

That is Ken. He is 
from Elementary School. 
Is that Aya? 

 
 

 

 

 

I am . 

 
 

 
 1) GDM GDM ( Year Book )

64 GDM GDM
( Year Book ) 67 GDM
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